Implementation of Media Education
in Europe - Comparison between
Media Education in Different Countries
in Western and Central Europe

Mgr. Ivana Polakevicovd, PhD!
PhDr. Marcel Lincényi, PhD?

Abstract

The first considerations about increasing a person’s media competence as
part of lifelong learning in post-modern society had already appeared in
post-war Europe. International institutions, however, only began paying at-
tention to media education in the 1990’s. At the beginning of the 21st century
the topic of media education has been implemented into the content of ge-
neral education in most countries of the European Union. In most countries,
this topic has been integrated into compulsory subjects, in some countries it
is a cross-cutting theme in several subjects, while in some places the increase
of media competence is a part of extracurricular education. The situation
across countries is differentiated — Anglo-Saxon and Scandinavian countries
have the longest history and the highest scores in the Union—. The presen-
ted research study deals with comparing the implementation of media edu-
cation in Western and Central Europe.
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LA IMPLEMENTACION DE LA EDUCACION EN MEDIOS EN EUROPA.
COMPARACION ENTRE LA EDUCACION EN MEDIOS EN DIFERENTES
PAISES DE EUROPA OCCIDENTAL Y CENTRAL

Resumen

Las primeras consideraciones sobre el aumento de la competencia mediatica
de una persona como parte del aprendizaje permanente en la sociedad pos-
moderna ya habian aparecido en la Europa de posguerra. Las instituciones
internacionales, sin embargo, s6lo comenzaron a prestar atencién a la educa-
cién en medios en la década de 1990. A principios del siglo XXI el tema de la
educacién en los medios se ha implementado en el contenido de la educaciéon
general en la mayoria de paises de la Unién Europea. En la mayoria de los
paises este tema se ha integrado en las asignaturas obligatorias, en algunos
paises es un tema transversal en varias materias, mientras que en algunos
lugares el aumento de la competencia en los medios es una parte de la edu-
cacion extracurricular.

La situacion entre los paises se diferencia —anglosajones y los paises escan-
dinavos tienen la historia mas larga y los puntajes mas altos en la Unién—.
El estudio de investigacién presentado trata de comparar la implementaciéon
de la educacién en medios en Europa Occidental y Central.

Palabras clave: Europa, educacién en medios, historia, implementacién, ex-
periencia.

Introduction

Media education is a newer term, which is perceived differently by
experts and the general public. The combination of these two percep-
tions of media education is in their use as a label for education, whose
goal is to obtain media competence. Media competence can be un-
derstood as the ability to operate and manipulate media as well as the
ability to receive and interpret media content and actively participate
in the process of media communication (Buckingham, 2003: 4).
Tadeusz Zasepa and Peter Oleksak (2008: 15) consider media edu-
cation to be a separate scientific discipline, which they compare to
family pedagogy or university pedagogy. “Media education applies,
in particular, to the person who, within the media machine, prepares
and transmits the appropriate content; he is its regulator (in certain
cases censor) or the recipient. It is the education of a living person.”
The author of the publication on media issues in Catholic religious
education Gabriel Pal'a (2008: 75) is convinced that it is necessary to
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provide a person with the critical awareness of the influence of the
media while still educating the recipients and the creators of media as
well. According to Marta Zilkova (collective, 2010: 33) it is irrelevant
to consider whether or not education is necessary in the field of media.
According to her, it is enough just to look, with a critical eye, at the
daily offerings of the accessible television circuits, whose broadcasts
of programs of the lowest value category they justify by pointing to
their high ratings.

Recently, within the context of media education, connections have
been made with such concepts as civilization literacy, as well com-
puter, media, cultural or multicultural literacy with respect to media
competence. In the beginning, we define the specific concept of litera-
cy, which is usually associated with reading or writing. The Encyclo-
pedia Britannica (Rabusicova, 2002: 15) states that “literacy, unlike the
almost unperceived processes of using one’s mother language in the
spoken form, is a conscious and intentional form of learning. Literacy
is difficult to define in universal terms because letters (written forms)
are used for different purposes and also place a lot of various require-
ments on the user.” In the past, the term literacy was understood to be
the skill to read, write and count, however, today we can also evaluate
one’s level of media education.

The concept of media literacy is most often quoted from its general
definition, which is the result of an international conference held at
The Aspen Institute Wye Center in America in 1992: “Media litera-
cy is the ability to access, analyze, evaluate and create information
with specific outputs in different formats.” As the subject of scientific
research, educational initiatives and communication policy (Koprda,
2012; Potter, 2013; Mandelikova, 2014) it reflects the on-going tensions
between theorists of critical theory, politicians, educators, mediolo-
gists, and the defenders of high culture as well as the guardians of
public morality. Of course, there continue to be differences of opi-
nion, for example, on whether the raising of media literacy should be
conceived of as an individual achievement or whether it should be
part of social and cultural practices or how much emphasis should be
placed on media criticism and whether it is better to achieve media li-
teracy through education or civic initiatives (Donsbach, 2008; Strbova
& Pechéacova, 2013).
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The development of media literacy also appears in the documents
of European institutions. For example the European Parliament Re-
solution on Media Literacy in a Digital World (2008/2129 (INI)) from
December 16, 2008, in paragraph 8 states that “media literacy means
having the ability to independently use various media, understand
various aspects of media and media content and critically assess as
well as to communicate in various contexts and create and dissemi-
nate media content.” In addition to this, the document also states that
with such a large number of accessible sources the most important
ability is to methodically filter and sort information from the flood of
data and images flowing from new media.

Historical aspects of media education

The idea that media gets the credit for today’s cultural and moral state
of society in our country and the world, has been confirmed by several
experts in their writings (Fandelova & Leskova, 2010; Koskov4, 2011;
Kapusta, 2013). Potter (2013) distinguishes four main problems that
arise in contact with the media: information saturation, false sense of
awareness, false sense of control and false beliefs. For education, who-
se goal is to achieve media competences, respectively media literacy,
the expression media education is used. Buckingham (2005: 4) con-
siders under the term media education, “the development of critical
understanding abilities and their ability to be actively received.” He
identified the development of media education growth in Great Bri-
tain into four stages: the stage of media culture suppression and the
effort to resist it, the stage of popular and media culture acceptance,
the stage of media demystification and the stage of new approaches
(Buckingham, 2005). Current educational processes in the field of rai-
sing media literacy consist of three basic concepts of media education:
“the concept of recipients protection, the concept of achieving media
literacy and the concept of techniques and methods by professionals”
(Bina, 2006: 352).

The professional community is not terminologically clear whether
to use the term media literacy, respectively media competence in the-
ory or practice. The term media competence is typical for pedagogical
theory and is practised predominantly in German-speaking countries.
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We have decided to use the term media literacy, since this term also
appears in documents of European institutions. For example, the Eu-
ropean Parliament resolution from December 16, 2008 on media lite-
racy in the digital world (2008/2129 (INI)) in paragraph 8 states that
,media literacy means to have the ability to use different media inde-
pendently, to understand various aspects of the media and media con-
tent and critically judge them, as well as to communicate in different
contexts and create and disseminate media content.” The document
also notes that in the large amount of available resources the most im-
portant is the ability to specifically filter and sort information from the
flood of data and images coming from the new media.

The concept of media literacy is most often quoted from the ge-
neral definition, which is the result of an international conference at
The Aspen Institute Wye Centre in America in 1992: “Media literacy
is the ability to access, analyse, evaluate and create information with
specific outputs and in different formats” (Firestone, 1992). “Media
literacy also indicates competence in using a variety of media or skill
levels and abilities in the use of media devices” (Chandler, Munday,
2011: 265). According to a different definition, “media literacy is about
understanding the sources and communication technologies, codes
that are used, production reports, their selection, interpretation and
implications of these reports” (Baran & Davis, 2011: 358).

However, differences in opinions still persist, for example, whether
the increasing of media literacy should be conceived as an individual
success, or as part of social and cultural practices, respectively, how
much of an emphasis should be put on media criticism, and whether
it is better to achieve media literacy through education or civic initia-
tives (Donsbach, 2008; Svétlik, 2012).

Implementation of media education in the world

The situation in each country is different. The Anglo-Saxon countries
have the longest experience and the greatest results so far. Austra-
lia enacted media education in pre-school, primary and secondary
schools (up to grade 12) in the mid-1990’s. In Australia, media educa-
tion began to be promoted as a part of the subjects within which lan-
guages, literature and art are taught. Since the late 20th century, media
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education is in almost all Australian states a compulsory subject as a
part of teaching English (Buckingham, 2005; Parola & Ranieri, 2011).
The Canadian province of Ontario introduced media education for 7
to 12 year olds in 1987. Since the late 20th century, media education in
Eastern and Western Canada has been included as part of English lan-
guage subjects. In other provinces it is also taught in the context of ci-
vics, hygiene, civics education or occupation education (Brecka, 1999).
The United States significantly lags behind other countries in the im-
plementation of media education. Introducing the subject is slowed
by the fact that each of the 50 states has its own school administration.
In addition, most parents consider computer literacy more important
than media literacy (Fandelova & Leskova, 2010).

Media Education in Western Europe

Currently, media education is included into the content of general
education in most European countries, where it is mostly integrated
into compulsory subjects, especially the mother langauge, communi-
cation education as an interdisciplinary subject, sociology, psycholo-
gy, art history and others. In some countries, it is a part of extracurri-
cular education.

Media education in the UK is firmly anchored in the domestic cur-
ricula. The public television BBC has a rich educational tradition, it has
been providing television broadcasts for schools since 1957. The Insti-
tute of Education (Institute of Education) at the University of London
is responsible for preparing media education teachers in Great Brita-
in. Media education in Great Britain is currently a part of the school
subject English language and it teaches students to develop critical
opinions of media texts and media institutions (Brestovansky, 2010).

In France, media literacy has been a part of the minimum condi-
tions for education in the field of social and civic competences since
2006, Belgium integrated media education into the content of educa-
tion for music education and foreign languages. In Germany media
education recorded its largest boom in the 1960’s and 1970’s. Cur-
rently, media education in Germany is a part of selected compulso-
ry subjects (German, aesthetics, respectively Art, Music and Social
education). With regards to the development of media education in
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a European context it is worth noting the experience of Scandinavian
countries, since, according to several international assessments, their
educational systems are among the best in the world and their positi-
ve features are also reflected also in the field of media education. Fin-
land, which puts special emphasis on functional and digital literacy
has made the biggest progress (Mommers, 2013).

Media education in Finland is currently incorporated into the in-
terdisciplinary subject of communication education, while some se-
condary schools teach media education as part of individual courses.
A strong emphasis on building media competence is incorporated in
the Swedish and Danish educational system as well, where the ele-
ments and thematic areas of media education are a part of several
compulsory elements (Vrabec, 2013). Sweden, Denmark and Austria
have integrated the development of media competence into the curri-
cula of other compulsory subjects.

Media Education in Central Europe

Among the countries of Central Europe the greatest progress has been
made in Slovenia, Hungary and the Czech Republic. Media education
in Slovenia has been a part of the school curricula since 1996. Its con-
tent focuses on a balanced combination of critical and analytical eva-
luation of media content and a component aimed at practical media
creation by students. Probably the greatest progress in the develop-
ment of media education has been made in Hungary since, in 1996, the
Hungarian government supported the introduction of a new subject
called visual culture and media education, which has become a part of
the new national education curriculum. The subject was first included
into the school curriculum in 1998/1999. Training programs for tea-
chers have been conducted since the mid-1990’s. In some schools, me-
dia education is taught as a separate subject, while in other schools it
is taught as a part of other subjects —for example Informatics, subjects
with an educational focus, and so on (Fedorov, 2008; N. Vrabec, 2013).

In the Czech Republic only recently have the long-term efforts to
institute a systematic curriculum for the issue of media been comple-
ted. Teachers at primary schools and high schools, since school year
2007/2008, have had the task of cultivating the development of me-
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dia literacy among their students. Since the school year 2009/2010,
the same also applies to higher grades at high schools. The concept of
media education for the General Education Programme for elementa-
ry school education and the General Education Programme for high
school education has been developed by the Centre for Media Studies
at the Faculty of Social Sciences at Charles University in Prague, its
author was Jan Jirak (Wolak & Jirak, 2009).

Genesis of media education implementation in Slovakia

Media education has been a part of the research and development
tasks of the State Pedagogical Institute since 2003; since then a team
of experts has worked on the introduction of media education into the
formal education system as a part of a project for the experimental ve-
rification of a new voluntary and optional subject for primary schools
and eight-year grammar schools. Between the years 2003-2005 the Ins-
titute participated in the project CESTY (Paths-Background, objectives
and strategies of implementation of the national program of educa-
tion and training). As part of the job a proposal was also worked out
for incorporating media education as an innovative element into the
education content at primary and secondary schools. During he first
stage of this problem solving a team led by Viera Kacinova prepared
a proposal for an optional and elective subject of media education for
Grades 5-9 at primary schools and 1-4 at high schools. SPU (the State
Pedagogical Institute) was involved in the integration of media edu-
cation into the content of the subject “Slovak language and literature”
as part of the project KEGA — Backgrounds, objectives and concept at
primary and secondary school —. Subsequently, in June 2005 MSVVaS
SR (the Slovak Republic Ministry of Education, Science, Research,
and Sport) approved the project of experimental verification: Media
education as a compulsory subject at primary schools and eight-year
grammar schools. At the same time the Ministry of Education appro-
ved the request of SPU, as an amendment, concerning the conditions
for the professional and educational competences of media educa-
tion teachers (Kac¢inova, 2007). A handbook focused on the issue of
media and media education was also published in the academic year
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2007/2008 by the Movement of Christian communities and children
titled “My@ media” (Hogerova, 2007).

Projects for preparing new teachers, who were supposed to teach
media education, were once again launched on university grounds.
In 2007, the Faculty of Mass Media Communication and Advertising
at St. Cyril and Methodius University in Trnava organized a scientific
conference called ,Media competence in the information society” in
Smolenice, where, within the section “Media education”, there were
13 lectures provided on the subject (Kac¢inova, 2007: 136). This profes-
sional event most likely contributed to the concept of media literacy
education in secondary schools in the Slovak Republic, which was re-
leased by FMK UCM in Trnava in 2008. In the work, the team of authors
developed a publication containing methodological and organizatio-
nal practices and forms of work, including the concept, textbooks and
teaching aids for the 33 thematic units. The university issued the pu-
blication as part of a European project, which it had begun in 2006.
Part of the project was the training of secondary school teachers to
teach media education, which was implemented in three vocational
courses during 2008. At the same time, in 2008, a training project for
a two-year qualifying specialized study was under way at SPU in co-
llaboration with the Department of Slovak language at the Faculty of
Arts at Constantine the Philosopher University in Nitra. The project
Media education as part of the teaching of Slovak language and lite-
rature was designed for university graduates of the second-degree in
the field of teaching academic, artistic-educational, educational and
vocational subjects, who would be able to obtain the competence to
teach the subject media education for a transitional period.

The first significant step in the Slovak Republic was the adoption
of a system of classification of television programs and their labelling
by given graphic symbols in 2003 from the initiative of the Council
for Broadcasting and Retransmission. Act No. 343/2007 Coll. regar-
ding the conditions of registration, public distribution and preserva-
tion of audiovisual works, multimedia works and sound recordings
of artistic performances and on amendments to certain acts from June
20, 2007 in part the Protection of the under-aged, introduction of a sin-
gle system of labelling audiovisual works, sound recordings of artistic
performances, multimedia works and programs as well as other com-
ponents of program services by age appropriateness in terms of their
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inaccessibility, unacceptability or unsuitability for under-aged youths
up to 7,12, 15 or 18 years of age (Law 343/2007).

The real implementation of media education occurred on Dec. 16,
2009, when the Government of the Slovak Republic approved Reso-
lution No. 923 on the draft concept of media education in the Slovak
Republic in the context of lifelong learning. The document indicated
the limits of the development of this new subject for future years. The
concept illustrates the current state of education in the media field in
the world compared to the conditions in Slovakia. It defines the ob-
jectives, strategies and forecast for the creation of an effective system
of media education within the context of lifelong learning (Concept,
2009). Preparation of the concept was made by an interdepartmental
working group of the Ministry of Culture, which included the Minis-
try staff as well as representatives from MSVVaS SR, 5PU, independent
institutions, non-governmental organizations with participation from
other independent experts as well. Basic documents of the European
Union, the Council of Europe and UNESCO have also been incorpora-
ted into the concept. The necessity of creating conditions for the im-
plementation of media education in Slovakia and encouraging media
literacy levels of EU citizens was accelerated by the directive from the
European Parliament and the Council No. 2007/65/EC from Decem-
ber, 11, 2007 amending the Directive of Council 89 on the coordination
of certain law regulations, other law regulations or administrative ac-
tion in Member States concerning the performance of television bro-
adcasting activities (Audiovisual Services Directive), which was im-
plemented in the legal system of the Slovak Republic (Concept, 2009).

In 2010 there was a significant shift in the implementation of me-
dia education brought about by a conference on the topic “Media
Education”, which was held in an open space for representatives of
the Ministry of Culture of the Slovak Republic, university lecturers,
media education teachers as well as experts from independent organi-
zation. The Director General for the section on media, audiovisual and
copyright within the Ministry of Culture and Tourism of the Slovak
Republic stated that there was no research institution in Slovakia with
a grip on media and communication technology that could chronolo-
gically map the evolution of the media environment, summarize the
current results of partial research projects in the field of media and, on
the basis of this, could anticipate progressive trends and subsequently
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submit proposals for solutions. She also made sure that the aim of
the concept of media education in Slovakia from December 16, 2009,
was the creation of a Media education Centre and inter-departmental
working group that would, on the basis of the Government Resolu-
tion, supervise the ongoing tasks of implementation (Slavikova, 2010).
Before long, in early 2011, the Centre of media literacy IMEC, was crea-
ted by an initiative from the Faculty of Mass Media Communication
at the University of St. Cyril and Methodius in Trnava in February
2011. The centre has been in operation for only a short time and thus it
would be premature to evaluate its activities. The academic, as well as
the professional community, however, expect this centre to produce a
radical increase in activities concerning the implementation of media
education in Slovakia.Currently, media education is a cross-cutting
topic within more established compulsory subjects. Based on the de-
cision MSVVaS SR media education can even be taught as a separate
optional elective subject.

Studies of media literacy

The state of media literacy, respectively the media or communication
behaviour of children and youth has been, in recent years, assessed by
many studies. Part of them have been dedicated to detecting the level
of media literacy and media skills while another part of the projects
evaluates the current system of education in the field of media educa-
tion. S. Livingstone and S. van der Graaf (see: Donsbach, 2008) from
the London School of Economics and Political Science state that pupils
aged 7-11 years of age are in a transitional phase of media literacy.
Seven to eight year old children begin to distinguish between the gen-
res of programs presented to them, in which they tend to find realism
and more negative information. As a rule, after the age of eight pupils
are competent in discerning the context of the overall story, making
conclusions and sequencing the causation of morality in the story.
Furthermore, in this period they show a growing interest in the pro-
duction. At 10 or 11 years of age, children criticize the acting, stories
and aspects of the television story and, more on the basis of their own
social knowledge, they assess the realism of television content. Fina-
lly, from about the age of 12 pupils show an awareness of bias, they
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make subtle aesthetic judgements, they are aware of their styles and
are often sceptical, respectively distrustful towards advertisements.

An independent regulator and an authority for commercial com-
petition for the communication of society in Great Britain (Ofcom,
2012) has, since 2005, regularly monitored the media literacy of chil-
dren and adults. The results from the report from October 23, 2012
on the use of media and attitudes of children and parents found that
while children aged 5-15 years continue to spend most of their time
watching television, children aged 12-15 years spend more time on the
internet, while there has been an increase from 14.9 hours per week in
2011 to 17.1 in 2012.

The world’s most comprehensive research project carried out by
the EU is the project “EU Kids Online”, which focuses on the topic of
the opportunities and risks of the Internet, and for which a pan-Eu-
ropean survey (26 countries) was conducted in 2011 on a sample of
25,142 children aged 9-16 years. The survey shows that 60% of users
go on the Internet every day or almost every day, and they most often
connect to the Internet at home (87%), followed by school (63%). Up
to 85% of children use the internet for school work, 83% for playing
games, 76% for watching videos and 62% for chatting. In the case of
electronic media there are many discussions about the impact of me-
dia on children, which mainly focus on the negative impacts, such as
the impact of violent media. However, as Shalom M. Fisch (see: Dons-
bach, 2008: 1448) states, these discussions do not include the full spec-
trum of media effects, since just as negative media content may lead
to negative effects, positive media content may lead to positive effects.
Scientific research has shown that television, in its essence, is neither
good nor bad for children. The actual effect of a television program
depends on its content.

A study published in the April issue of the Journal of Commu-
nications confirms that education in media literacy helps to protect
children from the harmful effects of media messages. Dr. Cho from
Purdue University and his co-authors Se-Hoon Jeong from Korea Uni-
versity and Yoori Hwang from Myong University in Seoul, after the
analysis of 51 published studies on media literacy research, concluded
that interventions in the field of media literacy had a positive impact
on media knowledge, critical attitude and the behaviour of those ob-
served. The positives of media education were also confirmed by a
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study by Sahara Byrne that has, using a randomly selected sample of
156 children in the 4th and 5th grade, found that after they had been
educated in media literacy, there was a reduction in the use of aggres-
sion by children after they had been exposed to violent media. An
illustrative probe into the teaching of media education in the Czech
Republic has been implemented by experts Wolak and Jirdk (2009). R.
Wolédk conducted research on Dvofédk’s gymnasium in Kralupy nad
Vltavou where he taught, as part of the subject ,Media and us” nearly
150 students with the aim of developing media literacy. The research
consisted of a regular assessment of lessons learned and transversal
research. The first phase, inter alia, has shown that high school stu-
dents have very low interest in news content in the media. Only 15
of the 136 students reported that they follow some of the major tele-
vision news shows regularly. A control research was carried out six
months later, while students were paying attention to critical reading
and perception of media messages, the ability to interpret the relation-
ship of the media message and reality, understanding the construction
of media messages and the perception of the author. From the results
of the second phase of research, inter alia, a noticeable increase in the
students’ interest in news content was evident. A part of the second
phase of the research an evaluation of the subject ,Media and us” was
also made. It is interesting that in the students’ evaluations the impor-
tance of interrelatedness of the subject ,Media and us” with daily life
often appeared: ,We're mainly talking about things that we encounter
in normal life. I think that each of us thinks about the content of les-
sons every day.”

The most extensive knowledge of media literacy levels in Slova-
kia so far is provided by a representative survey titled “Youth and
Media - the level of media literacy of young people in Slovakia”,
which was implemented by the Slovak Youth Institute IUVENTA in
cooperation with the civic association INFOLAND c. a., and the Facul-
ty of Philosophy, University of Constantine the Philosopher in Nitra
(Vrabec, 2008). The aim of the project, which was implemented at the
end of October and beginning of November 2007, was to examine the
behaviour and responses of young people aged 13 to 22, as one of the
segments of media audiences, as well as to find out how they use the
latest media technology to communicate their own ideas, information
and opinions. The research has brought a number of findings on the
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skills of young people in relation to the use of individual media tech-
nologies and content of media production.

Another project titled On-Line Generation —information, com-
munication and digital youth participation in the information society
was prepared by the Slovak Youth Institute IUVENTA in cooperation
with the civic association INFOLAND c. a., with financial support from
the MSVVaS SR in 2009—. A representative nationwide survey using
a sample of 3,350 respondents from the age group of youths overl13
years old found, inter alia, that the on-line generation spends more and
more time in the digital world, and one of the priorities is the interest in
keeping in touch with their peers (Vrabec, 2013: 38). The online survey
Child Safety on the Internet as part of the project Zodpovedne.sk ob-
served Internet habits in 2008. The main conclusion of the research on
the sample of 1,642 respondents, including children and parents provi-
des information that the most used activities on the mobile phones for
children include making calls, sending text messages or MMS messages,
taking photographs, listening to music or the radio and playing games.
The research also confirmed that children have access to the Internet
most often at school or at home, where it is directly in their bedroom.

Conclusion

The first considerations regarding increasing media competencies
as part of a person’s standard education in post-modern society first
emerged in post-war Europe. Currently, the topic of media education
is implemented into the content of general education in most Euro-
pean countries. This issue is mostly integrated into compulsory sub-
jects, in some countries it is a cross-cutting theme in several subjects,
and in some other countries increasing media competencies is part of
extracurricular education. The situation is differentiated in individual
countries with the longest experience and highest results in Europe, so
far, being in Anglo-Saxon and Scandinavian countries.

In Western countries, media education has been implemented into
the curriculum for several decades. In Slovakia, there is no tradition
of formal media literacy instruction. However, its implementation has
been discussed since the beginning of the 21 century. Several initia-
tives have been carried out recently with the aim to implement the
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best media literacy practices into the educational process, including
academic discussions; creation of educational guidelines in addition
to curricular and learning materials; organization of both training
courses for elementary teachers and media education courses. Despite
this, Slovakia still appears to be in the initial phase of media education
implementation as a subject of study. The main problem is the absen-
ce of an independent institution which would coordinate the current
activities to increase the awareness of media literacy. Currently, the
extent of media education is insufficient in its role as a cross-curricular
subject randomly incorporated into the teaching process at an elemen-
tary level of schooling.
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